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Abstract:

In Chile, the arrival of immigrant students
has had significant consequences for teachers,
who have had to adapt quickly and with few
resources to a new school reality. This makes
it relevant to study variables affecting their
attitudes towards immigrant students. This
work aimed to determine the role of outgroup
anxiety and intercultural sensitivity in the
relationship between cultural threat and atti-
tudes toward multiculturalism at school in a
sample of 190 primary and secondary educa-
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tion teachers. A sequential mediation model
was carried out. Outcomes show the direct
effect of cultural threat on teachers’ attitudes
towards multiculturalism at school, as well as
its indirect effects through outgroup anxiety
and intercultural sensitivity. The model ex-
plains 55% of the variability of the dependent
variable. Results stress the importance of at-
tending to the socio-cognitive and emotional
processes affecting teachers’ beliefs and atti-
tudes regarding immigrant students to facil-
itate teaching work and school relationships.
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Resumen:

En Chile, lallegada de escolares inmigrantes
ha tenido importantes consecuencias para el
profesorado, que ha debido adaptarse de ma-
nera rapida y con escasos recursos a una nueva
realidad en las aulas. Esto pone de relevancia el
estudio de variables que inciden en las actitudes
que desarrollan hacia el alumnado inmigrante.
Este trabajo tuvo como objetivo determinar el
rol de la ansiedad exogrupal y la sensibilidad in-
tercultural en la relacién entre la amenaza cul-
tural y la actitud hacia la multiculturalidad en
la escuela, en una muestra compuesta por 190

profesores de educacion primaria y secundaria.
Se realizo un modelo de mediacién secuencial
que muestra el efecto directo de la amenaza
cultural en la actitud de los docentes hacia la
multiculturalidad en la escuela, asi como sus
efectos indirectos a través de la ansiedad exo-
grupal y la sensibilidad intercultural. El modelo
explica el 55% de la variabilidad de la variable
dependiente. Se discute acerca de la necesidad
de atender a los procesos sociocognitivos y emo-
cionales que inciden en las creencias y actitudes
de los profesores respecto del alumnado inmi-
grante con el fin de facilitar la labor docente y
la convivencia escolar.

Palabras clave: profesores, actitudes hacia
la multiculturalidad, amenaza cultural, ansie-
dad exogrupal, sensibilidad intercultural.

1. Introduction

The Chilean education system faces
relevant challenges due to the fast and
substantial increase of immigrant stu-
dents (Ministerio de Educacién, Cen-
tro de Estudios, 2023). During the last
few years, intraregional migration in
Latin America and the Caribbean has in-
creased considerably, with Chile becom-
ing one of the main reception countries

(Organizacion Internacional del Trabajo,
2023).

By 2022, foreigners represented 8.3%
of the total inhabitants of the country,
hailing from countries such as Venezuela
(32.8%), Peru (15.4%), Colombia (11.7%)
and Haiti (11.4%) (Instituto Nacional de
Estadisticas y Departamento de Extran-

jeria y Migracion, 2022). One of the main
characteristics of these new migration
flows is the growing presence of foreign
school-aged children and adolescents,
which resulted in a 15.7% increase in
school enrolment of immigrant students
between 2017 and 2022, representing
5.3% of total national school enrolments
(Ministerio de Educacién, Centro de
Estudios, 2023).

For Chilean teachers, teaching in
this new multicultural context means
confronting not only pedagogical chal-
lenges but also the relationship with
immigrant students (Flanagan-Borquez
et al., 2021). These teachers have been
trained with monocultural curriculums
where intercultural education has a
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very minor role and focuses on indige-
nous groups (Riedemann et al., 2020).
Furthermore, even though the Chilean
State has made efforts to include the
intercultural perspective in education
policies, major difficulties remain in its
implementation (Gonzalez et al., 2023;
Mera-Lemp et al., 2021; Ortega et al.,
2020).

Several studies have suggested
Chilean teachers’ attitudes towards mul-
ticulturalism in school tend to be am-
bivalent and negative. The causes would
be related to racism (Tijoux & Zapata-
Septlveda, 2019), as well as to the belief
that immigrant students possess edu-
cational delays and behaviors that are
incompatible with the ones expected by
schools (Cerdn et al., 2017; Pavez-Soto
et al., 2019b; Salas et al., 2017; Stefoni
& Corvalan, 2019). This would translate
into teaching practices that demand the
abandonment of the students’ own cul-
tural identities in the class environment
to the detriment of their integration

into the school community (Jiménez &
Fardella, 2015).

1.1. Teachers’ attitudes towards multi-
culturality within the school

There is consensus on how attitude is
defined as the evaluative response that
people have towards members of social
groups they do not belong to, which entails
a cognitive, affective, and behavioral com-
ponent (Allport, 1968).

Specifically, attitudes towards mul-
ticulturality or multiculturalism have
been defined as the positive valuation

of cultural diversity, the support for the
participation of minority groups in all
aspects of society, and the acceptance
that all citizens, including members of
cultural majorities, must adapt to one
another (Berry et al., 1977). Based upon
these definitions, attitudes towards
multiculturalism in school reflect how
teachers evaluate the presence of im-
migrant students in their centers and

its possible consequences (Ledn et al.,
2007).

Research has suggested that the work
of teachers can be taut when there are
difficulties in positively recognizing cul-
tural diversity and including it as a re-
source in the daily work with students
(Gutentag et al., 2018). Teaching has
been characterized as an emotionally
high-demand job, usually accompanied
by high levels of stress and frustra-
tion (Fisher, 2011). Numerous studies
(Dubbeld et al., 2017; Glock et al., 2019;
Gutentag et al., 2018) have shown that
teaching immigrant students can be-
come a stressor and diminish teachers’
self-efficacy when facing difficulties im-
plementing pertinent and effective peda-
gogical strategies.

Furthermore, teachers are key
agents for students’ socialization and
positive development. The quality of
teachers’ relationships with their stu-
dents has important consequences for
self-esteem, well-being, and cultural
adjustment to the reception country
in the case of those who are immi-
grants (Makarova et al., 2019; Valcke
et al., 2022). In addition, through their
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attitudes and behaviors in classrooms,
teachers transmit values, beliefs, and
ways of socializing with people who
are different, which affects the rela-
tionships between immigrant and local
students, promoting their integration
or, on the contrary, influencing the
existence of conflicts (Griitter et al.,
2021; Horenczyk & Tatar, 2002). These
highlight the importance of studying
the attitudes of teachers towards mul-
ticulturality in schools due to the im-
plications on their well-being, teaching
practices, as well as their impact on
the development and socialization of
their students (Leix, 2015; Zanga & De
Gioannis, 2023).

1.2. The effect of cultural threat, out-
group anxiety, and intercultural sensi-
tivity on teachers’ attitudes toward mul-
ticulturality

Literature suggests that the degree
to which teachers positively evaluate
cultural diversity caused by the incor-
poration of immigrant students de-
pends in great measure on how they
perceive these groups as carriers of val-
ues, beliefs, and behavioral cues that go
against the culture of the societal ma-
jority (Mera-Lemp et al., 2021; Nguyen
& Boreczky, 2022).

According to the intergroup threat
theory (Stephan et al., 2015), the per-
ception of immigrant groups’ culture
as a threat would cause negative emo-
tions in teachers. These emotions,
which have been conceptualized as out-
group anxiety, would activate attitudes,
stereotypes, and negative beliefs about

the outgroup. Intergroup anxiety is
related to fear, anger, frustration, and
guilt, among other emotions (Stephan,
2014), which would predispose people to
react negatively to outgroup members,
affecting nonverbal language (Mendes &
Koslov, 2012; Trawalter et al., 2012) and
negatively impacting effective intercul-

tural communication (Ulrey & Amason,
2001).

Through this mechanism, the anxi-
ety provoked by the perception of threat
would affect the intercultural sensi-
tivity of teachers, understanding it as
the ability to successfully communicate
in cultural diversity contexts (Chen &
Starosta, 2000; Khukhlaev et al., 2022).
Intercultural sensitivity means attend-
ing to and respecting cultural differences
in communicative interactions, trusting
in one’s capacities to establish these re-
lationships, and, consequently, involy-
ing oneself and enjoying the interaction
(Chen & Starosta, 2000). This competen-
¢y would positively influence teachers’
attitudes towards multiculturality in
school, which could propitiate the de-
velopment of culturally sensitive and in-
clusive pedagogical practices (Akcaoglu
& Kayis, 2021; Argiiello-Gutiérrez et
al., 2024; Blazevic et al., 2023; Kim &
Connelly, 2019).

From this background, this work
aimed to determine the mediating role of
outgroup anxiety and intercultural sensi-
tivity in the relationship between cultur-
al threat and attitudes towards multicul-
turality at school in a sample of Chilean
teachers.
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On the one hand, it is hypothesized
that outgroup anxiety will present a neg-
ative mediating effect in the relationship
between cultural threat and the attitude
towards multiculturality at school. On
the other hand, as a second hypothesis,
intercultural sensitivity will have a pos-
itive mediating effect. Despite the evi-
dence in favor of the association between
the dependent and independent vari-
ables, we have not found studies that ana-
lyze what variables can intervene in this
relationship and consider intercultural
sensitivity.

2. Method

2.1, Participants

The study used a non-probabilistic
convenience sampling method. The in-
clusion criteria considered that the par-
ticipants were Chilean; with bachelor’s
degrees in education; working in public,
private, and schools financed by the State
but administrated by private organiza-
tions; and working at the primary or sec-
ondary level. Foreign teachers and those
who did not have a bachelor’s degree in
education or worked at special education
or learning leveling centers were exclud-
ed from the sample.

The sample comprised 190 Chilean
teachers (70% female, 30% male) be-
tween the ages of 24 and 65 (M = 40.48;
SD = 11.22). More than half of the
teachers (58.8%) worked at the primary
education level, while the rest (41.1%)
worked at the secondary education
level. Moreover, 47.9% of the sample

taught at public schools, 27.9% worked
at schools financed by the State but ad-
ministrated by private organizations,
and 24.2% worked at private schools.
51.2% of the sample worked in class-
rooms with immigrant students. Ac-
cording to their family income, 43.2%
of the teachers had a low socioeconomic
level, 44.7% had a middle socioeconom-
ic level, and 12.1% had a high socioeco-
nomic level.

2.2, Variables and instruments

Attitude toward multiculturality
at school. The attitude towards multi-
culturality at school scale (Ledn et al.,
2007), validated in Chile by Mera-Lemp
et al. (2021), was applied. It consists of
8 Likert-type items, with five answer
options (1 = Completely disagree, 5 =
Completely agree); e.g., “The presence of
immigrant students at school negative-
ly affects group academic performance”.
The instrument’s reliability in this study
was o = .74 and Q = .86. The model fit was
CFI = 942, TLI = .904, RMSEA = .115,
SRMR = .064.

Cultural threat. 3 items from the
questionnaire of perceptions and atti-
tudes towards foreign population (Aier-
di et al., 2004) were used (e.g., “Lat-
in-American immigrants enrich the
culture of our region”). These items
have five answer options (1 = Com-
pletely disagree, 5 = Completely agree).
The scale’s reliability in this study was
a = .80 and Q = .80. The fit of the in-
strument was excellent: CFI = .999,
TLI = .999, RMSEA = .001, SRMR =
.001.
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Outgroup anxiety. Koc and
Anderson’s (2018) adaptation of the
original scale constructed by Stephan
and Stephan (1985) was applied. The
scale consists of 6 Likert-type items with
five answer options (1 = Nothing, 5 =
A lot). These items asked participants
about their emotions when interacting
with outgroup members (such as ten-
sion, insecurity, and discomfort). This
instrument presented a reliability of o
= .89 and Q = .88, and its fit was good:
CFI = 993, TLI = .987, RMSEA = .054,
SRMR = .021.

Intercultural sensitivity. The in-
tercultural sensitivity scale (Chen &
Starosta, 2000), validated in the Chilean
population by Martinez-Zelaya et al.
(2020), was applied. It consists of 24
Likert-type items with four answer op-
tions (1 = Very disagree, 4 = Very agree)
(e.g., “I avoid situations in which I am
forced to interact with people with dif-
ferent cultural backgrounds”). Scale’s
reliability in this study was o = .84 and
Q = .85, and the model fit was adequate
(CFI = .952, TLI = .933, RMSEA = .045,
SRMR = .079).

2.3. Procedure

First, school principals were request-
ed to participate, and then teachers were
asked to participate voluntarily. The re-
searchers administered the instruments
at the educational centers. The project
was approved by the Ethics Committee of
Universidad Alberto Hurtado on May 27,
2022, and the necessary ethical procedures
were followed to respect human rights
in the study involving human subjects.

Teachers signed informed consent forms
that guaranteed the confidentiality and
anonymity of the produced information.
The information was treated confidential-
ly, and any elements that could identify
the participants were removed.

2.4, Analytic plan

The data were analyzed using IBM
SPSS 24 statistical software. After the re-
liability analyses of the instruments were
conducted, Pearson correlation analyses
were performed. The PROCESS macro
was used to carry out a sequential medi-
ation model.

3. Results

3.1. Descriptive analysis

First, descriptive analyses were con-
ducted. As shown in Table 1, partici-
pants reported positive attitudes toward
multiculturalism in schools, with scores
above the midpoint on the 5-point scale.
Symbolic threat and intergroup anxi-
ety were low, with both variables having
means below the midpoint of their re-
spective scales. Regarding intercultural
sensitivity, scores were above the mid-
point on the 4-point scale. Overall, these
results indicate that teachers tend to val-
ue the presence of immigrant students in
schools positively. Their appreciation of
different cultures tends to be positive,
and they exhibit low levels of negative
emotions in contact with these students.
Additionally, these results suggest that
their competence in successfully commu-
nicating with members of other cultures
is adequate.
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TaBLE 1. Descriptive statistics and bivariate correlations among sociodemographic
variables, cultural threat, outgroup anxiety, intercultural sensitivity, and attitude
toward multiculturality at school.

1 2 3 4 5 6 7 8

1 -

2 154" i

3 -006 267" )

4 004 010 008 ]

5 072 1627 .145°  -234" )

6 128 241" 245"  -137 673" i

7  -081  -113  -038 274"  -593"  -596" )

8 .13  -232°  -131 123 -681"  -630° 556" )
M 2.15 1.85 3.14 4.49
SD 85 58 38 56

Note 1: 1 = age, 2 = gender (female = 0, male = 1), 3 = teaching level (primary = 0, secondary
= 1), 4 = presence of immigrant students (no = 0, yes = 1), 5 = cultural threat, 6 = outgroup
anxiety, 7 = intercultural sensitivity, 8 = attitude toward multiculturality at school.

Note 2: *p <.05, **p <.01, ***p <.001.

3.2. Bivariate correlation analysis
Before testing the hypotheses, Pearson
correlation analyses were conducted be-
tween sociodemographic and study vari-
ables. These relationships were examined
to control for their potential effects on
the associations among the variables un-
der investigation. The results (see Table
1) indicate the existence of statistically
significant relationships between socio-
demographic variables and those that are
the focus of this study. Gender was sig-
nificantly and negatively associated with

the attitude toward multiculturalism in
schools, suggesting that being female is
linked to a more favorable disposition to-
ward the participation of immigrant stu-
dents in schools.

In contrast, there is a positive re-
lationship between gender, symbolic
threat, and intergroup anxiety. This
suggests that being male is associated
with a greater perception that the cul-
tures of immigrant people may threaten
the dominant Chilean culture, as well as
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an increase in negative emotions during
contact.

Additionally, working at the secondary
education level was significantly and posi-
tively associated with symbolic threat and
intergroup anxiety. This could indicate
that secondary school teachers perceive,
to a greater extent than primary school
teachers, that the culture of immigrant
students may negatively affect Chilean
culture, and would be linked to greater
negative emotions toward them.

Similarly, teaching in classrooms with
immigrant students was related to a lower
perception of symbolic threat and greater
intercultural sensitivity. In other words,
those who work with immigrant students
tend to hold lower negative beliefs about
the culture of these students and show a
greater ability to communicate success-
fully in multicultural contexts than those
who do not work with such students.
Teacher age did not show statistically sig-
nificant relationships with any of the vari-
ables under study.

Third, statistically significant rela-
tionships among the study variables were
confirmed. The results show that symbolic
threat was significantly and negatively re-
lated to the attitude toward multicultural-
ism in schools and intercultural sensitivi-
ty. That is, as the level of perceived threat
increases, the positive valuation of the
presence of immigrant students decreases,
as does the ability to communicate suc-
cessfully with these students. In contrast,
its association with intergroup anxiety
was significant and positive, indicating

that, as the perception of threat increas-
es, so do negative emotions during contact
with foreign students.

Outgroup anxiety showed significant
and negative associations with attitudes
toward multiculturalism in schools and
with intercultural sensitivity, showing that
an increase in negative emotions is associ-
ated with a decrease in the acceptance of
immigrant students and a lower ability in
intercultural communication. The results
also reveal statistically significant positive
relationships between intercultural sensi-
tivity and attitudes toward multicultural-
ity at school. This indicates that as teach-
ers’ ability to communicate with foreign
students increases, so does the apprecia-
tion of cultural diversity in schools.

3.3. Mediation model

A multiple mediation model was used
to test the hypotheses of this study (see
Figure 1). Since statistically significant
relationships between sociodemographic
variables and the study variables had been
previously established, these were includ-
ed in the model as control variables.

The results show that controlling for
the effects of gender (§ = -.11,¢ = -.911,p
= .057), contact with immigrant students
(p=-.03,¢=-.545, p = .586), and the level
at which teaching is conducted (p = .01, ¢
= .304, p = .761), the cultural threat has
a negative and significant effect (p = -.69,
t = -11.964, p = .000) on the attitude to-
ward multiculturality at school, and this
effect decreases when the mediating vari-
ables are included (direct effect: p = -.43,
t =-5.976,p = .000).
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Ficure 1. Sequential mediation model: outgroup anxiety and intercultural sensitivity
in the relationship between cultural threat and attitude toward multiculturality at
school.

34***

{ Outgroup anxiety

267***

ﬂ69***

Intercultural
sensitivity

-.18%%

(.43 Attitud toward

L Cultural threat J

multiculturality
at school

1

#p <0.05, *p <0.01, ***p <0.001

As hypothesized, the indirect effect of
cultural threat on attitude toward mul-
ticulturality at school through outgroup
anxiety is significant (p = -.16, SE = 0.06,
95% CI [-0.2836, -0.0219]). Its indirect
effect through intercultural sensitivity
is also significant (p = -.05, SE = 0.02,
95% CI [-0.1031, -0.0094]). Furthermore,
there is a total sequential indirect effect
of cultural threat on attitude toward mul-
ticulturality at school through outgroup
anxiety and then through intercultural
sensitivity (B = -.04, SE = 0.02, 95% CI
[-0.0826, -0.0112]). This model accounts
for partial mediation and explains 55% of
the variability in teachers’ attitudes to-
ward multiculturality at school.

4, Discussion

This work aimed to study the incidence of
perceived cultural threat on Chilean teach-
ers’ attitudes to multiculturality at school,

establishing the role of outgroup anxiety
and intercultural sensitivity in this relation.

Even though prior studies conducted
with Chilean teachers suggested the exis-
tence of negative valuations regarding
immigrant people and their participation
in school communities (Beniscelli et al.,
2019; Salas et al., 2017), our descriptive
results revealed that participants in our
study tend to show low levels of agree-
ment with the belief that their culture
could threat Chilean mainstream culture,
and also low levels of anxiety at intergroup
contact. Moreover, outcomes point out to a
positive valuation of immigrant students’
participation at schools. Besides, teachers
present high levels of intercultural sen-
sitivity, partially coinciding with former
studies conducted with similar samples
that have reported positive moderated lev-
els of this competence (Moralesetal., 2017).
Differences between our results and those
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informed by previous research may be due
to different methodologies (quantitative
versus qualitative) and measuring instru-
ments.

The analyses of the relationships be-
tween participants’ sociodemographic
characteristics and the variables in the
study show that female teachers present
a better attitude toward multiculturality
and lower levels of both threat and anxi-
ety towards immigrant people than male
teachers. This coincides with studies that
have claimed that male teachers tend
to present higher levels of nationalism
(McCorkle & Rodriguez, 2023) and that
female teachers show fewer levels of nega-
tive attitudes toward students from ethnic
minorities (Abacioglu et al., 2019; Chin et
al., 2020). Meta-analytic studies conducted
with general populations have found high-
er levels of ethnocentrism and prejudice in
men than in women, which has been ex-
plained by socialization differences (Dozo,
2015). This could be a possible explanation
for our results.

Besides, a positive relation between
teaching at the secondary level, threat,
and anxiety was found. Few studies con-
sider the educational level at which teach-
ers work when studying their attitudes
toward immigrant students (Monreal
& McClorke, 2020). As a hypothesis, we
think that it may occur because teachers
working at secondary schools have to deal
with students who have been less exposed
to mainstream culture and to the host
country’s educational system, which can
represent a great difficulty in carrying out
their work. Likewise, secondary school

teachers are usually exposed to stressors
produced by conflict management both
in classrooms and in their relations with
parents, which could be intensified in cul-
tural diversity scenarios (Abés et al., 2019;
Fisher, 2011).

The outcomes also show that teach-
ers who work with immigrant students
present lower levels of threat and higher
intercultural sensitivity than those who
have no contact with them. It has been sug-
gested that repeated contact with students
of cultural minorities leads to a higher so-
cial closeness, facilitating the development
of positive attitudes toward them (Chin
et al., 2020; Glock et al., 2018; Gutentag
et al., 2018; Tatar et al., 2003). Other au-
thors have proposed that schools with
greater ethnic diversity would be more
likely to generate strategies and provide
resources to improve teaching with these
students, facilitating the relationship with
them and, consequently, contributing to
the development of higher intercultural
sensitivity in teachers (Alonso, 2011).

The analysis of the relationships be-
tween the variables in the study also shows
that threat presents a positive association
with anxiety, revealing that the perception
that immigrants’ beliefs, values, and cul-
turally based behaviors can damage the
host culture is accompanied by negative
emotional experiences at intergroup con-
tact (Stephan & Stephan, 2014).

Conversely, its relationship with in-
tercultural sensitivity was negative. This
finding is in line with precedents indicating
that the development of this competence
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requires overcoming the rejection of cul-
tural differences and ethnocentrism. This
would promote respect for differences,
confidence that communication with dif-
ferent others will be successful, as well as
attentiveness, involvement and enjoyment
in interaction (Alexandra, 2018; Chen
and Starosta, 1998; Bennet, 1986); thus,
better intercultural communication would
be fostered.

Likewise, the association between
threat and attitude towards multicultural-
ism at school was also negative, in line with
studies that relate it to a lower willingness
to integrate different others, as well as
a lower degree of adherence to multicul-
turalism (Cala et al., 2018; Nguyen and
Boreczky, 2022). This would be explained
by the fact that teachers would feel their
cultural identity threatened and would
decrease their acceptance of diversity. As
a consequence, there would be a great-
er tendency to exclude migrant school-
children and more support for their assim-
ilation into the majority culture (Crozier
and Davies, 2008; Mera, et al., 2017).

Outgroup anxiety presents a negative
link with intercultural sensitivity, which
development depends to a great extent on
the emotions perceived towards outgroup
members. When intergroup contact leads
to negative emotions, people try to avoid
this kind of interaction because of the an-
ticipation of failure in establishing positive
relationships. Feelings such as insecurity,
discomfort, and tension reduce the dispo-
sition to respect discrepancies through in-

tercultural encounters (Khukhlaev et al.,
2021; Khukhlaev et al., 2022).

Besides, our results show positive re-
lations between intercultural sensitivity
and attitudes toward multiculturality at
school. This could occur because intercul-
tural competence facilitates the anticipa-
tion of positive relationships and a better
teaching performance. This is especially
important in cultural diversity contexts,
which can be perceived as highly demand-
ing, threatening teachers’ self-efficacy.
Thus, intercultural sensitivity is associ-
ated with a favorable disposition towards
diversity, promoting a positive teaching
climate (Akcaoglu & Kayis, 2021; Blazevic
et al., 2023; Kim & Connelly, 2019).

The sequential mediation model, which
explains 55% of the changes on the depen-
dent variable, shows that cultural threat
has a direct negative effect on the attitude
towards multiculturality at school. This ef-
fect decreases in the presence of outgroup
anxiety and intercultural sensitivity. As
we hypothesized, cultural threat increas-
es anxiety towards immigrants, which, in
turn, diminishes intercultural sensitivity,
affecting teachers’ attitudes towards mul-
ticulturality at school.

5. Conclusions

The results highlight the importance of
considering the socio-cognitive and emo-
tional processes that intervene in teach-
ers’ approaches to multiculturality in the
school context. Our findings show the
relevant impact of negative beliefs about
immigrant students’ cultures on teachers’
valuations of cultural diversity at schools.
Moreover, outcomes reveal that this ef-
fect is produced because cultural threat

G29-£09 ‘t¢0¢ 4oquads-1aquialdas ‘68¢ "U ‘g8 Jeak

ej3o3epad ap ejouedsy e}sinay

17
§\\ ) >\
g8 5

g

617 EV



year 82, n. 289, September-December 2024, 607-625

©
\—
o0
o
oo
(C
=]
(]
o
(2]
o
S
=]
i
©
Q.
(7]
Ll
©
e
@
>
(]
o

J
618 EV

Maria-José MERA-LEMP, Javier TORRES-VALLEJOS and Florencia GUGLIELMETTI-SERRANO

increases negative emotions towards these
students, reducing teachers’ capabilities
to communicate successfully in intercul-
tural settings.

Teachers carry out the complex task
of teaching in culturally diverse con-
texts. However, they have frequently
been trained through education curricu-
lums that reproduce the worldviews of
the dominant social groups, with scarce
opportunities for developing intercultur-
al competencies. This is especially true
in the case of Chilean teachers (Pavez-
Soto et al., 2019a; Sanchez-Sanchez et al.,
2018; Sanhueza et al., 2014). Literature
shows that in these situations, working in
multicultural environments could lead to
tensions because the application of teach-
ing practices that have been successful
with students of their own cultural groups
tends to fail when working with minority
groups’ students. This can diminish teach-
ers’ self-efficacy feelings, increasing stress
and jeopardizing their wellbeing (Dubbeld
et al., 2017; Gutentag et al., 2018).

Besides, their beliefs, expectations, and
behaviors have important consequenc-
es on minority group students’ learning
processes and well-being, who are already
in a position of psychosocial disadvantage
and undergoing processes of psychological,
social, and cultural adjustment to the host
country (Pastor-Vicedo et al., 2016; Tyler
et al., 2006).

Teachers’ attitudes towards immigrant
students can also have effects on host so-
ciety students, who vicariously, learn ways
of relating to them, facilitating or prevent-

ing intergroup conflict between students
(Horenczyk & Tatar, 2002). Thus, teach-
ers’ perspectives are critical for the con-
struction of school climates that encour-
age the positive recognition of differences,
justice, and cooperation between school
communities’ members (Haenni et al.,
2019; Ulbricht et al., 2022).

This study presents limitations to be
considered. First, the use of an intention-
al sample in the framework of a cross-sec-
tional design does not allow to appreci-
ate the relationship between variables
across time. Second, the sample size does
not allow us to study whether there are
differences between schools. Third, oth-
er variables related to attitudes toward
immigrant students were not included,
such as acculturation preferences or ste-
reotypes. Also, variables associated with
teachers’ situations, such as work-related
stress, self-efficacy, and perceived school
climate, were not included.

Nevertheless, this study contributes
to developing a highly important research
line due to the increase in multiculturali-
ty at educational centers, both in the case
of south-south migration and at the global
level. This underlines the need to produce
knowledge that can guide interventions
to facilitate teachers’ adaptation to these
new and challenging contexts.
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