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Gairin, J. & Castro, D. (2021).

El contexto organizativo como espacio de
intervencidn [The organisational context as a
space for intervention).

Editorial Sintesis. 302 pp.

While many works consider the organ-
isation of educational centres, this book
presents an up-to-date and systematic
analysis of their basic components as or-
ganisations from the perspective of how
these institutions facilitate socio-educa-
tional intervention and action.

This work was written jointly by the
Professor of Didactics and School Organ-
isation Joaquin Gairin, a leading figure in
the field of organisation and management
of educational centres, and the Associate
Professor of Didactics and Educational
Organisation Diego Castro, who has ex-
tensive experience in the field of manage-
ment and non-formal organisations. Their
complementary profiles give El contexto
organizativo como espacio de intervencion
a special value that expands its outlook
from the organisation and management

of compulsory education centres towards
the organisation and management of other
types of educational and training institu-
tions, such as universities and non-formal
socio-educational organisations.

The content of the work is set out in
twelve chapters grouped into four parts:
organisations in their context (I), organ-
isational components (II), the organisa-
tional dynamic (III), and the distinctive
aspects of organisations (IV). The authors
consider, in a systematic and ordered way,
the different components of analysis of the
organisations, enabling the reader to opt
for a total approach to the components,
and as well as attention and depth in read-
ing, analysing, and reflecting on one or
more of these components.

The text starts with a brief introduc-
tion that enables the reader to position
herself in the content of the work. It then
goes into greater depth in the exposition
and analysis of each setting through a re-
view of the classic literature and most up-
to-date focuses. We will now briefly look at

£22-602 ‘€20c IUdy-Aienuer ‘$8z U ‘18 Jedk

eiSo3epad ap ejouedsa ejsinal

;
Iep

211 EV



3
oo
o
o0
]

o
()
Q.
2]

o

S
o

=
[3°]
o
%]
()
o]

-

2
>
(5]
£

year 81, n. 284, January-April 2023, 209-227

Book reviews

each part with the objective of considering
the work’s principal theses.

The first part focusses on analysing
the relations that the educational centre
maintains with its immediate setting, also
characterising the educational centre as an
organisation. Starting from the assumption
that familiarity with the context is essential
to be able to act, the authors underline how
considering context involves analysing the
social-cultural-economic context, the fami-
ly context, and the administrative context.
Therefore, throughout the first chapter, the
authors consider questions such as the ed-
ucator city, the rights and duties of parents
or legal guardians, and the relationship be-
tween regulations and centre autonomy.

The second chapter considers the con-
cept of the organisation, presenting twelve
specific features of educational institu-
tions. It also defines and clarifies some
related concepts such as administration,
management, leadership, and governance
whose meanings are often blurred con-
founded.

The five chapters in the next part focus
on the typical components of educational
organisations. Accordingly, chapter three,
which is the first in this part, focusses on
institutional plans, in other words, the set
of documents that establish and formalise
the mission, values, and goals of an organ-
isation. Specifically, it sets out the medi-
um-long-term and short-term characteris-
tics of these documents.

Next, starting from the position that
“people are the most important component

of organisations, and can make their oper-
ation possible or restrict it” (p. 83), chapter
four considers the organisation of human
resources. Specifically, it considers both
the academic organisation of the students
and the necessary academic organisation
and coordination of teachers, as well as
the planning of contributions by other pro-
fessionals who are involved in educational
centres.

Chapters five and six respectively focus
on presenting the organisation of materi-
al and functional resources, which, along
with human resources, comprise the basic
elements of the internal educational set-
ting. The authors present the condition-
ing factors of school space, architecture,
organisation of equipment and teaching
materials, timetabling, budgets and their
management, as well as the rules that con-
tribute to organising the activity of educa-
tional centres.

This part ends with chapter seven,
which is dedicated to the relational sys-
tem. Starting from the idea that the cen-
tres include a diverse group of people with
different interests and goals and that the
relationships established between people
and groups often shape the functioning of
an organisation’s structures and how well
it achieves its objectives, the authors con-
sider formal and informal relationships,
communication, participation and deci-
sion-making processes, and the environ-
ment and culture as the ultimate expres-
sion of these relationships.

Having considered the topics linked to
goals, resources, and people, the authors
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move on to the third part, which centres
on questions relating to the organisational
dynamics that mobilise the organisational
components presented in the previous part
and make them function adequately. Ques-
tions linked to management (chapter eight),
the running of institutions (chapter nine),
and institutional change and improvement
(chapter ten) are considered in depth.

More specifically, in chapter eight the
authors start from the idea that tradi-
tional organisational functions mean the
management can be defined as the body or
person that habitually exercises organisa-
tional functions, analysing the nature and
functions of school management, the role
of management as agents of change, and of
leadership for pedagogical change.

Following on from this, chapter nine
goes through the different focuses and
models of institutional management that
serve as a preliminary to proposing an
integrated and comprehensive model of
school management that synthesises and
adopts the resources and benefits of ear-
lier models from the viewpoint of the cur-
rent situation.

This part ends with the chapter dedi-
cated to innovation, which beyond clar-
ifying the meaning of the term and con-
sidering the relations and differences
with other proposals for change (reform,
change, and improvement), reviews how
processes of change occur, are created, and
are implemented.

Finally, the last part is dedicated to the
differential aspects of the organisations.

Taking the distinctive characteristics of
university organisations (chapter 11) and
non-formal educational centres (chapter
12) as examples, the authors make us aware
of how the contextual and institutional fea-
tures affect the organisational aspects.

This work’s authors display a very
broad knowledge of the subject of organi-
sation and management of educational in-
stitutions, which they are able to set down
on paper clearly and simply, establishing
connections between the different topics
they consider, giving the work both rigour
and coherence.

A number of questions and activities
are suggested at the end of each chapter to
encourage debate and reflection and con-
sider the content presented in more depth.

In view of all of this, the book is espe-
cially suitable for people who are starting
out in the study and analysis of education-
al organisations, and also for those who
are already professionally active in this
type of institution and wish to reflect on
their everyday work.

This book can be described as a manu-
al of school organisation and so could well
become part of the obligatory or recom-
mended bibliography for organisation and
management modules on bachelor’s, mas-
ter’s, and other postgraduate courses in
the field of education, but also other lines
of study in which educational institutions
are an area for professional activity.

Anna Diaz-Vicario B
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Ahedo, J., Caro, C., & Fuentes, J. L.
(Coords.) (2021).

Cultivar el cardcter en la familia: una tarea
ineludible [Cultivating character in the fami-
ly: An Unavoidable Task].

Dykinson. 176 pp.

This book has bheen written hy eight-
een university teachers, three of whom
have also acted as coordinators and the
foreword was written by Oscar Gonzalez,
teacher and director of a school for par-
ents. This work is the result of a research
project at the Universidad Internacional
de la Rioja (UNIR) entitled Character ed-
ucation as the basis for all-round training
of students in secondary school and at bac-
calaureate level.

The first thing to note, and the rea-
son why this publication is of such im-
portance, is that the matter of character
education, and that of virtues, which is
very closely connected to it, has scarce-
ly been studied in our country, possibly
because these matters, particularly the
question of virtues, were monopolised by
the teaching of religion. This is not the
case in English-speaking countries, par-
ticularly in the USA, where character
education has been part of educational
programmes, albeit with fluctuations, as
noted by Concepcion Naval, one of the
first Spanish teachers to study it, and
Aurora Bernal, one of the co-authors of
this book. For this reason, the fact that a
group of teachers, and university teach-
ers at that, have dedicated their research
efforts to studying something of such
magnitude as character building, is to be
welcomed.

As this is a book written by numerous
authors, various issues have been ad-
dressed, although almost all of them are
related to the learning of character build-
ing in the family. This is borne out by the
titles of the different chapters: 1. “Fam-
ilies with character and happy lives”,
by Aurora Bernal Martinez de Soria; 2
“The family as a virtuous community”,
undertaken by Tania Alonso-Sainz and
Francisco Esteban Bara; 3. “Friends, the
family that you choose and put together
yourself: crucial for education”, written
by Ana Romero-Iribas; 4. “Sexuality and
human training. A critical analysis of
a controversial issue”, a work by David
Reyero; 5. “Educating for freedom”, in
co-authorship between Josu Ahedo and
Blanca Arteaga-Martinez, 6. “Rethinking
the role of authority in education and so-
cial media”, produced by David Gonzalez
Ginocchio and Elda Millan Ghisleri; 7.
“Forgiveness education” by Maria del Ro-
sario Gonzalez Martin, 8. “Gratitude: a
virtue to teach in the family”, composed
by M2 Carmen Caro Samada and Juan
Luis Fuentes; 9. “Life ecology: how to ed-
ucate for cheerful simplicity in the fami-
ly”, written by Zaida Espinosa Zarate; 10.
“The acquisition of sustainable habits in
the family”, a work by Arantxa Azqueta
and Yaiza Sanchez-Pérez; 11. “The re-
turn to basics: the reconstruction of the
emotional bond in minors and families in
difficult social situations”, by Juan Luis
Fuentes and Tania Garcia-Bermejo; and
12. “Educating character inclusively: ed-
ucational opportunities and challenges
of functional diversity in the family”, by
Elena Alvarez-Alvarez and Carmen Maria
Martinez Conde.



Book reviews

To a certain extent, together these ti-
tles form a useful map of the contents of
the book. This is a publication in which
theory is combined, as is to be expected
in a research project, with practical sug-
gestions, which no doubt will be of help to
parents, to whom the book is mainly ad-
dressed, and to teachers. Thus, starting
with the foreword, it is brought to our at-
tention that character development begins
in early childhood, that is to say, in the
family, when the child has not yet started
school.

Many authors have defined character
in the strictest sense of an inner nature,
which would imply a touch of determin-
ism, thereby contradicting any educa-
tional intervention. The authors of this
book do not do so; in order to avoid the re-
strictive biological constraint that claims
“some people are born with good charac-
ter and others with bad”, they insist that
character can be taught and that this is
true from the first moment of existence.
This happens over time until the goal of
living fully is achieved. To some extent,
they mostly follow Aristotle, whom sev-
eral of them quote, who claims that hap-
piness, the ultimate and universal aim of
human beings, will depend on what each
of them does with their lives, regardless of
the temperament with which each of them
was born.

It is in the family, the home of uncon-
ditional love, of acceptance regardless of
what offspring may do, where a virtuous
community can evolve, as a habit that is
acquired, like all habits, through repe-
tition and action. This offers parents a

broad range of possibilities for action, in
their difficult but fascinating job of raising
their children.

From freedom, a fundamental faculty
— and a right — the book extracts other
issues, which are less often studied in ed-
ucation, but are rather provocative and
contemporary, as contributing to charac-
ter education, and which act together to
attain many of the goals in education, such
as friendship, sexuality, simplicity, care for
the environment, gratitude, overcoming
social difficulties and functional diversity.

Human beings are not born free, chil-
dren are totally dependent beings and
gradually become free if their environ-
ment allows them to do so. Children need
to learn how to exercise their freedom,
which should not be seen as an absence of
restrictions. To teach about freedom is to
understand it in the same way as Albert
Camus, say the authors, as “the chance to
be better” or, from a social point of view,
as Mandela, who said that “to be free is
to live in a way that respects and enhanc-
es the freedom of others”. To teach about
freedom is to teach about commitment
and responsibility, towards oneself and
towards others. A task that is not always
easy for parents, due to fear or out of over-
protectiveness.

However, friendship, as the ‘chosen
family’, helps to develop freedom, as well
as many other values, such as generosity,
gratitude, sharing, trust, solidarity and
mutual growth, since character building
occurs in coexistence and relationships
with others. The authors deal with these
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topics in the different chapters and specif-
ically go into detail on some highly topical
issues of major concern to parents, such as
the dangers of only interacting on social
media, due to the constant exposure and
how easy manipulation is, whilst hiding
behind anonymity. In this sense, one way
for the family to contribute to the healthy
establishment of children’s friendships is
to get to know their friends and show an
interest in them, maybe by making the
family home a meeting place and building
their confidence.

Within freedom, there is also sexual
freedom, which only a mature person can
have, since it is not a question of ‘doing
whatever I like and with whomever I like’.
Likewise, in the family, although it is pre-
dominantly here that sexuality can be
taught, it should go beyond, as it almost al-
ways has done, providing dry information
or instilling fear of undesired consequenc-
es. Special care should be taken with the
sexual education of children in a hypersex-
ualised society in which minors start ac-
cessing pornography, as their only source
of knowledge, at the early age of eight
years old, which can deeply damage them.

The crisis of authority, both in the fam-
ily and at school, has been a subject of dis-
cussion since the mid-twentieth century.
The authors explain what authority is and
what it is not, and they focus on social me-
dia, as it is a matter of widespread concern
for parents. These media, according to the
authors, enable the spread of certain prob-
lems relating to authority and are a clear
guide to the life and role models of school-
age children. In this respect, the proposal

is made that if authority and rules start
at home, the regulation of social media
should not just be left to the government
but should also be one of the family’s tasks.

Another important point discussed in
the book is that of healthy forgiveness,
not forgiving and forgetting which ends up
creating abusive relationships but know-
ing how to consciously forgive the harm
that has been done and its consequences.
It also deals with the study of gratitude as
a virtue which encompasses intellectual
and emotional aspects, and at the same
time there may be a major opportunity
to develop it in the setting of the family
and school, to overcome behaviourist view-
points based on exchange.

In chapters 9 and 10, the authors deal
with questions regarding an ‘ecological
life’, simplicity and the acquisition of sus-
tainable habits. They highlight the impor-
tance of being conscious with regard to
consumption, with a reference to the film
The Platform (El Hoyo in Spanish), as an
example of the lack of restraint in soci-
ety and which leads us to think about the
environment and how to raise children
by nurturing this virtue and encouraging
responsible and sustainable consumption.
Teaching about the environment is the key
to discovering the world around us and at
the same time make children and young
people aware of environmental problems
or even just the problems that affect their
community and get them to think of crea-
tive solutions to resolve them.

Finally, theydeal withtheneedtorebuild
emotional bonds in vulnerable families,
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the importance of emotional and psycho-
logical closeness, and the difficulties in
achieving these goals in certain contexts
and building character inclusively. Inclu-
sively understood as referring to a form of
participation in which the child has a sense
of belonging to the family and society.

In conclusion, this book is a reference
guide for parents and teachers which will
enable them to find out a little more about
how to cultivate character in children
and young people in our society. A society
which is increasingly more connected and
individualistic, which has forgotten about
values which are essential for moral and
cognitive development. Without a shadow
of a doubt, this is an interesting book and
it deals with contemporary issues which
invite us to reflect on the society around
us and on where we want to go.

Natalia De Aradjo Santos H
Fukuyama, F. (2022).

Liberalism and its discontents.
Profile Books. 192 pp.

Little is left of that Francis Fukuyama
who years ago consecrated the liberal
system in which the United States and
Europe lived as “the end of history”. Ac-
cording to the author, the Western sys-
tem represented the last attainable po-
litical stage and would inevitably tend
to spread throughout the planet because
“the end point of the ideological evolu-
tion of humanity” (in the author’s own
words) had been reached. Liberalism and
its discontents unambiguously shows the

intellectual journey that Fukuyama has
been undergoing throughout this time,
which crystallizes in a much less risky
proposal than the one he defended in The
end of history. The professor’s latest pub-
lication considers fundamental aspects
for understanding the sociopolitical situ-
ation that democracies experience today,
in addition to diagnosing their health and
systematizing the problems they face.
Liberalism has not only failed to spread,
but is beginning to face serious threats
whose origin lies within liberal societies
themselves.

This essay is intended as a defense
of “classical liberalism,” a system that
Vladimir Putin a few months ago called
obsolete. It seems pertinent that, at a
time when the terms are no longer clear,
Fukuyama begins by outlining what he
understands by classical liberalism — a
necessary division of the powers of the
State and a subjection of public institu-
tions to the rule of law — and the reasons
that justify its preeminence over other po-
litical systems. He is especially concerned
about recovering the liberal principle of
tolerance, in the face of the increasingly
frequent episodes of groups that prevent
politicians and other social actors from
freely exposing their ideas (even in uni-
versities, whose primary nature is to be
spaces for the reasoned search for truth).

Two chapters are devoted to economic
analysis, in which Fukuyama shows how
liberalism, when it focuses solely on the
absolute liberalization of the economy,
leads to neoliberalism. In his view, this
unbridled neoliberalism advocates an
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individualistic and selfish view of the
subject, and makes the pursuit of self-in-
terest the sole guide to his actions. Fuku-
yama unfolds a much richer vision of
human nature, recalling that man has a
social aspect that allows him to transcend
this first frontier and seek interests be-
yond oneself. Conceiving the human be-
ing as a rational being, but excluding
emotions, feelings and will, would be to
have a mistaken conception of the human
being: it would be incomplete. The in-
verse option — to credit the emotional in
excess, discarding reason — also implies
cutting off part of human nature.

The theoretical heart of the book lies
in the fourth, fifth and sixth chapters.
Fukuyama again offers a historical over-
view, in this case of various approaches to
the “autonomy” of the human being (Lu-
ther, Rousseau and Kant, among others).
Absolutizing personal autonomy and the
capacity to choose, placing them ahove
one’s own good, corrupts the liberal sys-
tem, paradoxical as it may sound. This crit-
icism has been postulated by both libertar-
ians (Nozick) and communitarians (Taylor,
MacIntyre, Sandel). Fukuyama adds his
contribution to this, arguing that not all
the options from which one can choose, al-
though lawful, are equally good. In other
words, there are some ways of exercising
autonomy that are better than others, and
that celebrating diversity for the sake of
diversity alone does not seem to be a suffi-
ciently solidly based course of action.

There is an underlying leitmotiv that
runs through the whole work: the detrac-
tors of liberalism come from outside — as

we saw in the Russian president’s state-
ment — but also from within the liberal
system. There are ideological options lean-
ing bhoth to the right and to the left of the
ideological arc trying to undermine the pil-
lars of the system. It is this internal attack
which worries the author the most.

From the left, there are arguments in
favor of collective rights and a hard cri-
tique against the little success of the lib-
eral program. On the one hand, part of
the progressive left began by championing
“identity politics” as a way of effectively
extending rights and equality, basically to
complete the liberal program in a real way
and eliminate any type of discrimination.
However, taking this program to the ex-
treme meant extending the autonomy of
individuals to entire collectives. The prob-
lem arises when an individual right and a
collective right collide.

On the other hand, from left-wing po-
sitions, liberalism is also in the spotlight
because of its limited success at the glob-
al level: inequality, poverty and injustice
continue to exist. The temptation here is
predictable: why not tackle these problems
from another political framework? The an-
swer is clear: there are societies in which
giving prevalence to one of the branches
of government — generally the executive
over the legislative and judicial — has led
to the country’s economic growth, but at
the cost of suppressing the freedom and
lives of so many. The case of China is par-
adigmatic.

The conservative attack on liberalism
is based on the fact that the latter has
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undermined roots, traditions, religion and
national unity. This tendency defends that
liberalism has become a shell of rules with-
out content (a common reproach made
to the European Union). In this regard,
Fukuyama reminds us that today’s world
is not comparable to that of a century ago,
and that it will be difficult to find the com-
mon trunk that many conservatives claim
is necessary to build a solid vision.

Nevertheless, Fukuyama does not suc-
cumb to the temptation to disassociate
liberalism from the nation-state system
which, with its peculiarities, is still in
force in our century. One problem with lib-
eralism is the timidity with which it acts
when claiming cultural tradition or pat-
riotism. This causes that illiberal nation-
alism appropriates it. For Fukuyama, the
nation-state remains the actor best armed
to defend the liberal system and the liberal
principles.

The author deals with technology as
a threat to the principle of freedom of ex-
pression in chapter seven. Fukuyama fo-
cuses on some risks, for example, that all
the media may fall under the control of
a single entrepreneur or business group,
or that the Internet may offer massive
but poor quality and distorted informa-
tion. The point here is that the essay does
not propose any solution beyond the an-
nouncement of the need for a balanced
protection of the values of transparency
and privacy (which does not really address
the heart of the matter).

The book closes with a chapter in which
the author draws up a list of principles

for the reconstruction of liberal society.
Among them we find the defense of the
threatened freedom of expression, the
primacy of individual rights over collec-
tive rights and the idea that individual
autonomy is not absolute. The latter is
particularly interesting, since it puts in
the mouth of a liberal the idea that there
are absolutes that should not and cannot
be voted on, absolutes that are even above
our freedom. Fukuyama gives the example
of slavery: no matter how much the ma-
jority voted in favor of it, there is a prior
premise, “we are all created equal”, and
therefore the liberal system not only can-
not allow it to be voted on but has the duty
to safeguard that fundamental right.

There are two aspects that are particu-
larly relevant for educators reading this
book. The first is to rethink the role of the
university as a space for academic discus-
sion. A growing aggressive woke culture
threatens freedom of expression, naturally
associated with the university institution.
Meetings are prevented, events are sab-
otaged and conferences are assaulted on
the grounds that society contains struc-
tural errors that must be corrected, even
by force if necessary. The real fact is that
someone is banned from public space be-
cause of his beliefs, not because of his ac-
tions, which is a direct attack on the liber-
al system.

Secondly, Fukuyama’s references to
character and the capacity we all have to
cultivate it are highly interesting. He de-
fendsthe need toeducate citizens with char-
acter and public spirit, since they are the
ones who in the end make society flourish.
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This is an aspect of enormous interest for
all of us who are devoted to education,
since, together with the family, the school
is where any person begins to work on the
forging of character. Fukuyama’s point,
following in the wake of many before him,
is that good character formation leads to
the proper exercise of our freedom.

Fukuyama, in short, takes up the prob-
lems liberal political system faces and
launches some pertinent ideas, as we have
seen. The threats to the system are better
developed than the solutions, but although
some questions remain unanswered, the es-
say provides us with a fairly accurate map
of the situation. Some of the challenges
that liberal democracy must face today are
clear. And if anything is clear, from begin-
ning to end, it is Fukuyama’s believe that
there is not yet a better alternative to the
classical liberalism that has prevailed in
recent centuries.

Jorge Valero Berzosa i

Watts, P, Fullard, M., & Peterson, A. (2021).
Understanding character education:
Approaches, applications, and issues.
McGraw-Hill Education. 168 pp.

Educators, including teachers and all
professionals involved in the education-
al process, are fully aware that core ele-
ments of education are the personal and
social development of the pupils. Teachers
play an essential role in allowing their
pupils to evolve and become the best ver-
sion of themselves while being integrated
in various social cycles. Clearly, academic

achievements also form an integral part of
education. However, when facing stress-
ing factors, schools tend to redirect their
goals in order to meet the needs of those
pressures. An example of a stressing fac-
tor is the evaluation of academic progress
through tests and examinations. Some
teachers have suggested that these exams
do not reflect the real abilities and skills of
the pupils. Moreover, some of those meas-
urement tools do not serve the ultimate
goal of education which is to help the pu-
pils to develop in a holistic manner; per-
sonally, academically, and socially.

The current book introduces the char-
acter education approach and its potential
impact on schools encouraging personal
and social development of the pupils. The
book is structured around seven chapters
providing ideas, methods, and practices
that are emphasized by character educa-
tion.

The first chapter provides definitions
for two key concepts: character, and char-
acter education. ‘Character’ refers to the
set of qualities producing specific moral
emotions that guide the behavior of in-
dividuals. Traits that are stably present
in one’s character, will shape the true
essence of their holder. There are four
types of virtues: intellectual, moral, civ-
ic, and performance virtues. These vir-
tues are considered the ‘building blocks
of character’. Thus, character education
is the intentional effort of schools and
families to assist young people in under-
standing and caring about ethical values,
along with developing personal and psy-
chological qualities, bearing in mind that
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character is an ever-evolving process that
should be cautiously evaluated and taken
into consideration. By doing so, character
education offers an inclusive perspective
of an individual as a whole entity. Further-
more, the discussed book takes on a broad
neo-Aristotelian approach towards charac-
ter education. From this perspective, char-
acter education stresses the education and
development of virtues, that are positive
and morally worthwhile, so they can help
children in the future.

In addition, the chapter introduces two
approaches to pupils’ personal and social
development. The first approach is pos-
itive education, which is associated with
the elements of positive psychology imple-
mented in education, such as developing
a positive mindset and sense of self-effi-
cacy. The second approach is social and
emotional learning, describing the process
of obtaining skills and knowledge to con-
struct healthy identities, regulate emo-
tions, fulfill personal and collective goals,
show empathy, build supportive relation-
ships, and considerately make decisions.

The second chapter is dedicated to the
teacher’s character and its role in guid-
ing conduct. While it is well documented
in educational research, the impacts of
the moral and ethical aspects of teaching
tend to be marginalized when academic
success and preparation for employabil-
ity are prioritized by education reforms
in schools. As a consequence, along with
the constant discussions about schools’
assessment scores and accountability of
teachers, teacher-training programs con-
vey the message that a teacher’s purpose

is limited to passing subject knowledge
and technical skills to pupils. However,
despite the minor emphasis on the teach-
er’s character and qualities that ought to
be demonstrated, there is no doubt that
teachers’ character has an effect on their
personal and professional behaviour. A
teacher is exhibited as a role model, influ-
encing the pupils’ character development,
attitudes, and conduct, both consciously
and unconsciously. Moreover, the chap-
ter elaborates on the character virtues of
a ‘good’ teacher, for instance: confidence,
humility, teamwork, kindness, empathy,
humour, and good communication.

The third chapter discusses the appro-
priate environment for character educa-
tion. Usually, school websites and policy
documents contain the main vision and
aspirations of a school. However, in order
to harvest the fruits of those visions, the
school needs to ensure translating these
intentions into concrete actions. A school
should establish a clear set of principals
guiding the social and emotional develop-
ment of the pupils. Involving pupils in the
process contributes to creating a shared
mission that aims to develop their char-
acter. It is the role of a school community
to select a set of core virtues and direct it
in certain ways for it to be considered as
positive. The chosen virtues should corre-
spond with the values and culture that the
school attempts to promote. Furthermore,
the school’s physical environment is vital
to reflect the school’s vision. A creative,
well cared-for learning environment is
generated by creative teachers who de-
sign and decorate the space in a way that
supports character education, and also by
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proud pupils displaying their work on the
walls and celebrating their success.

The fourth chapter explains the rela-
tion between character education and good
behavior for learning. The link between
character and behaviour is clarified when
character is considered as the guide to the
thinking, reasoning, and conduct of an
individual. Schools which adopt the char-
acter-based approach to behaviour lean
toward using strategies aimed at develop-
ing pupils’ intrinsic motivation to behave
accordingly, and their ability to make good
decisions when managing their own be-
haviours. Those strategies develop virtues
such as respect, compassion, empathy, re-
sponsibility, etc. In other words, having
good character helps the pupils in choos-
ing the right behaviours and for the right
reasons. School behaviour policies are key
components in setting out the behavioural
expectations of pupils. Although there is
no guarantee that those expectations are
parallel to the ones at home, the most ef-
fective solution is to have a home-school
agreement. Following the character educa-
tion, a school can use various approaches
which can encourage positive behaviour
for learning, such as giving verbal praise,
modelling, assigning roles and responsi-
bilities to pupils, informing parents about
positive behaviours at school, etc. Further-
more, this chapter illustrates several posi-
tions of behavioural management. Among
the approaches mentioned, one of the of-
ten used ideas is giving rewards and sanc-
tions. Nonetheless, rewards and sanctions
can be useful in promoting good behaviour
if they are applied carefully and intention-
ally within a character based approach.

Chapter five argues the immersion of
character education within the curricu-
lum. The fact that character education
does not have a constructed curriculum
allows teachers to exhibit their skills in
planning creative personalized character
education fitting their schools. Therefore,
teachers should integrate the learning
of character and virtues in the contents
across the curriculum in a way that is
meaningful and interesting, while provid-
ing the opportunities for pupils to reflect
on what they are learning and linking it
to their personal life. For example, char-
acter can be taught in a computer science
class by focusing on key ethical issues re-
garding the mergence on new technology
and being wise users who are able to safely
navigate in the virtual world. An addition-
al opportunity to teach character learning
is through distinct enrichment activities
happening in after-school hours. These
activities, including sports club, outdoor
learning, and others, develop the pupils’
interests beyond the borders of the formal
curriculum.

Chapter six reflects on character ed-
ucation beyond the school gates through
social action. Also referred to as ‘ser-
vice-learning’, social action is considered a
core pedagogical strategy in character edu-
cation, and it is defined as practical actions
by young people in service of others to
create a positive change. Service-learning
consists of an on-going process of action,
reflection, communication, and negotia-
tion, which connects the development of
pupils’ character to their role as citizens.
Therefore, service-learning aims to bal-
ance between personal and community
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development. When pupils participate in
a meaningful social action, they under-
stand educational and moral purposes be-
hind it. Also, teachers take an important
part in connecting the pupils’ experiences
in school, with their actions outside of it.
By creating an open, discursive, and dem-
ocratic school environment, the school
community builds a strong foundation for
democratic forms of social action beyond
its gates.

The final chapter offers additional
practices and resources that can be used
as a part of character education. The first
method suggested to teach character is
through stories. Using stories is a popular
choice to learn about morals and virtues
as stories combine imagination and en-
tertainment, and they are considered as
a powerful method to engage children’s
minds and emotions, and enabling them
to experience new situations and contexts.
Another approach offered is using moral
dilemmas. For the purpose of character ed-
ucation, teachers can use moral dilemmas
to encourage pupils to reflect on real-life
situations requiring and ethical action. As
a result, pupils can debate, explain, and
justify their chosen response. Further-
more, this chapter mentions using moral
exemplars as a vehicle to teach character
education. As previously mentioned, pu-
pils can learn via observations, thus, the
actions and behaviours of adults in their
surroundings imply moral meaningful
messages to the pupils. However, teach-
ers tend also to use moral exemplars from
‘real life’ or literature in order to inspire
the pupils to absorb character virtues.
Moreover, the chapter proposes a list of

resources, organizations, and institutes
for further professional development on
applying character education in schools.

In summary, this book is a valuable
reading for teachers or educators attempt-
ing to understand character education and
dive in the process of implementing it on
the educational field. It defines, explains,
and displays the components of character
education and its contribution to develop-
ing virtues and ethics in young children.
The book connects between theory and
practice in a simplified manner, while of-
fering a combination of several insightful
case-studies and self-reflective activities
in order to illustrate and contextualize the
ideas discussed.

Dana Atef Jeries B

Balduzzi, E. (Coord.) (2021).
La sfida educativa della Laudato si' e ['educa-
zione del carattere [The educational challenge

of ‘Laudato si" and character education].
Studium. 151 pp.

Environmental education has broad-
ened its goals. Whereas in the beginning
it was mainly centred on scientific in-
formation, consciousness-raising and
the prevention of environmental risks,
it tends now to include a critique of the
154 “myths” of a modernity grounded
in a utilitarian mindset (individualism,
unlimited progress, competition, con-
sumerism, the unregulated market). It
seeks also to restore the various levels
of ecological equilibrium, establishing
harmony within ourselves, with others,
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with nature and other living creatures,
and with God. Environmental educa-
tion should facilitate making the leap
towards the transcendent which gives
ecological ethics its deepest meaning. It
needs educators capable of developing
an ethics of ecology, and helping people,
through effective pedagogy, to grow in
solidarity, responsibility and compas-
sionate care.

Paragraph 210 of Pope Francis’
Encyclical Laudato si’ represents the
substantial opening of this book The
educational challenge of Laudato si’
and character education. It is a work
that is profoundly inscribed in an emi-
nently transformative and generatively
pedagogical horizon of meaning, draw-
ing lifeblood from the beating heart of
Pope Francis’ Encyclical Laudato si’: the
fruitful, and at the very least revolution-
ary, perspective of integral ecology.

Such innervation enlivens the identi-
ty fabric of Laudato si’, underscoring its
structurally educational nature, but ac-
cording to a distinctive and original key
of interpretation: the inexhaustible peda-
gogical-educational soul of the Encyclical
is focused in this book on a challenge that,
in an indissoluble way, connects ecology
and anthropology. Indeed, for ecology to
be ontologically structured, the constitu-
tion of a new and regenerated man and an
intimately transformed humanity is nec-
essary. In order for ecology to materialize
and profile itself integrally, anthropolo-
gy must be challenged equally integrally,
developing a peculiar dynamism: that of
character education.

“Character” represents the unique
identity profile of each individual, in-
escapably connoted by intentionality, and
the term “educate” refers to the dynamic
action of not only promotively changing in
terms of improvement, but to an authenti-
cally transfigurative conversion from the
innermost roots of the human being. A
concept that is expressed and sublimated
by the Greek term metanoia. This is the
foundational core of the reflection con-
tained in this work: to educate the char-
acter of each person under the banner of a
dinamis that connectively articulates into
transformative movement the plane of the
capacity to act with the inner level, which
ethically and morally interpellates.

But this purpose can only be achieved
within an indispensable dimension of ped-
agogy, which is ennobled and elevated in a
masterful way in the Encyclical: freedom.

By virtue of the intentionality that
denotes character education, in fact,
Balduzzi discusses a human being inti-
mately called to “make himself free,” to
use Giuseppe Mari’s expression, that is, a
subject who is the protagonist of his own
existence, responsible for who he wants to
be and who he will become, and thus en-
gaged in a task that is properly humaniz-
ing. For each individual, it is a matter of
pronouncing and experiencing a unique,
unrepeatable, non-delegable stance re-
garding “who I am” and “who I am with
the world”: in a perspective that, by virtue
of man’s dispositional frailties and short-
comings, and thus of his infinite possibil-
ities in terms of existential perfectibility,
is open to ulteriority and transcendence.
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To a horizon that is not pre-packaged, but
constantly in the making, to be chosen
and, with commitment and responsibility,
created and built.

Freedom is certainly a fundamental
core in Balduzzi’s writings, which de-
scribes a  pedagogical-transdisciplinary
vision of the human being as a subject
characterized by design, intentionality, in-
violable dignity, in accordance with what
Robert Spaemann asserted in Persons. On
the difference between “something” and
“someone” (2007): man “cannot be under-
stood as a causal consequence of one of his
predicates, or of the totality of his predi-
cates. What he may always be, he is in a
way that does not determine who he is”.
This position is also in consonance with
the perspective of Emmanuel Mounier,
whose work Balduzzi quotes in this book:
"[...] my character is not what I am [...]. It
is the form of a movement directed toward
a future pushed toward a better-being. It
is what I can be more than what I am”.

Character education thus develops in
a motion which is convergent and ascend-
ing at the same time, and which, guard-
ing a gaze of pedagogical-existential com-
plexity and unity, intimately transfigures
and converts man, making him integrally
new. The semantic backdrop is that of a
responsible freedom in which the human
being’s dispositional fragility and vulner-
ability are opportunities to “be more,” to
use a Freirian expression; they are oppor-
tunities to become wounded, opening up
to bright rays of possibility and further
paths, leaving footprints of awareness and
value in the world.

Thus, a humanizing space of contigui-
ty between Laudato si’ and character ed-
ucation appears, in which the immanence
of the here and now does not retreat into
itself, is not exhausted in the instant, but
opens wide to transcendence, to the fu-
ture, to planning. This is the transformed
and renewed space inhabited by virtue
(arethe): not a simple “doing,” but a true
way of life in which doing reflects the re-
sponsibility of being, in a perspective of
proximity that necessarily expands to the
We (ethos); this is the dimension in which
the inviolable dignity of each person em-
braces practical consciousness and experi-
ential baggage, linking these elements in
an integral and unitary grammar, dual and
non-dualistic.

From a structural point of view, the book
testifies to the author’s open, expert and
wide-ranging gaze. A horizon that is tinged
with trans-disciplinary value, highlighting
not only the originality of the thematized
content, but also the art of comparing and
dialoguing different perspectives. Indeed,
the dialogic scope of the work is evident in
bringing together the positions of diverse
and internationally prominent authors, re-
lating voices, ideas, experiences, and thus
constructing a peculiarly generative and
impactful narrative plot.

Organizationally, the book is divided
into two basic sections, consistent with
the cyclical and systemic nature of “the-
ory-practice-theory” pedagogy itself: the
first part is in fact related to research
perspectives, while the second, pragmat-
ically oriented, concerns the actual areas
of action.
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Thus, following the order of the work,
Balduzzi opens the first section by high-
lighting the intersecting roots of meaning
between Laudato si’ and character educa-
tion, which are transversal themes of the
work as a whole: the contribution repre-
sents the foundation and springboard for
the subsequent development of the disser-
tation, through three hermeneutical over-
views of integral ecology.

Aurora Bernal offers a timely survey
of the current importance of character
education, in which she explores, in a life-
long framework of education the current
research, critical issues, potentials, and
complexity of the topic under consider-
ation. Bernal also innervates character
education in the framework of moral edu-
cation, emphasizing pedagogical concepts
such as autonomy, freedom, and self-de-
termination. Marco Emilio’s philosophical
contribution, on the other hand, is aimed
at investigating difficult-to-resolve ten-
sions against the contextual backdrop of
the climate crisis. The keynote problema-
tizes character education and virtue ethics
from a perspective of renewal and repair
of collective wisdom, rediscovery of com-
mon home and destiny, in which individ-
ual choices are necessarily conjoined with
communal ones. Finally, in contiguity with
the regard for the space of the We, the care
of the spaces to be inhabited is inserted,
through Marisa Musaio’s reflection.

Cities, nodes of a world understood as
a global construction site, are investigated
in their deepest meaning, not only phys-
ical, but also anthropological, narrative
and existential: through care, it is possi-

ble to build places of authentic encounter,
leading to a regeneration of the periphery
as a centre of proximity.

The transition to the second part of the
book unveils vistas of action within the
foundational framework of the connection
between character education and Laudato
si’. The school context, a privileged rela-
tional space, is the fil rouge of the contri-
butions collected, starting with the pro-
posal of Carmen Martinez Conde and Josu
Ahedo, who present an idea of a school in
solidarity embodying nodal values of the
Encyclical, such as proximity, sharing,
generosity, and equality. Balduzzi contin-
ues the discourse, envisaging opportuni-
ties to make integral ecology tangible and
authentic through the compulsory teach-
ing of civic education in schools, screening
potentialities and possible criticalities.

Elena Arbués’ wide-ranging interna-
tional work concerns ecological civicism
at the university, recovering its dialogi-
cal, empowering and cognitive value, and
bringing to light its transformative iden-
tity, especially in the area of lifestyle and
citizenship.

Finally, Enrico Miatto focuses on the
practice of Service Learning: numerous
semantic nodes connect Laudato si’ with
this educational practice, but, above all,
Service Learning is connoted by surplus,
responding to Pope Francis’ call to build
bridges, open windows on the world, be
“outgoing” witnesses.

The zetetic and concrete action per-
spectives presented in this book open
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possibilities of profound transformation
to the reader. In particular, one grasps the
no longer postponed need to chart paths
of generative reparation toward a sense
of a communitarian we, now banished in
the society of narcissistic positivity envi-
sioned by Byung-Chul Han, which con-
sumes all forms of otherness to the point
of elimination.

Without firm bonds, without the “eva-
sion”, about which Emmanuel Lévinas
writes, (dell’Evasione, 1983) which is ca-
pable of snapping us out of the blindness
of a solipsistic consciousness hinged in the
Self, it is not possible to trigger metanoia
and become the protagonists of integral
and virtuous ecological and anthropologi-
cal transformations.

The priority is to re-build the quality
of human relationships, rediscovering our
original creaturely fragility and, consist-
ent with Buberian thought (Il principio
dialogico e altri saggi, 1993), elevating
the relationship with others from “I-it-

self” to “I-you”: a perspective that cou-
rageously restores dignity, care and value
to bonds.

The dialectical spade work of this
book leads the reader to feel and touch
deep roots of meaning. They tell of the
virtue of taking a complex look at a world
in which “everything is connected”; to
protect care for the quality of every rela-
tionship; to cultivate the strength to live
fully the meaning of ex-ducere, not only
by “drawing out” that inexhaustible best
that tells of human perfectibility, but also
by emptying oneself of the fullness of self,
selfishness, greed, and thus overflowing
into the beauty of the Other: the only
destination in which to nurture hope,
responsibility and action for an integral
ecology.
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